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	Checklist for ICF-Based Analysis for STUDENT

	Multidimensional assessment 
Self-esteem questionnaire based on the five factors highlighted in the TMA Multidimensional Self-Esteem Assessment Test (Bruce A. Braken, 2003): emotional control, interpersonal relationships, body perception, family relationships, academic success.
1. Emotional control: I enjoy life. I am afraid of many things. I am not a happy person. I am proud of myself. I feel like a failure. I am happy with myself as I am. I am too emotional. I have good self-control. Sometimes I feel like I am worthless. I feel loved. I feel insecure. I am usually very relaxed.
2. Body perception: I like my body/look. I would change something about my body. I’m good at sports. I’m good at gymnastics. 
3. Interpersonal relationships: I wish my friends would like me more. I fear my classmates won't like me. My friends listen to my ideas. My classmates make me feel incompetent.
4. Family Relationships: I am a good daughter. My parents are proud of me. My parents would like me to be different. My family is not happy with me. I am satisfied in my family. I have a beautiful family.
5. Academic success: I am proud of my grades in school. I am satisfied with myself in school. I do poorly in some/many subjects. I wish I were better in school. I do well in classwork. I am unhappy with my school results. I do well in some subjects. I am slow in completing my schoolwork. I wish I understood the lesson better.
Questions about strategic skills in studying based on the QSAr (Michele Pellerey)
· When I get a bad grade, I feel discouraged. (highly relevant).
· I feel capable of successfully completing my study commitments.
· I feel very uncomfortable during a written assignment or test even when I am well prepared. (highly relevant)
· When I do well during a test, I think that luckily the teacher asked me something I knew. 
· When I start doing a test in class, I am convinced that I can do well. 





	[bookmark: _Hlk193954373][bookmark: _Hlk193954248]Checklist for ICF-Based Analysis for TEACHERS

	

	[bookmark: _heading=h.9pjrduszryd]1. Body Functions and Structures
1.1 Physical Health Issues: Does the student show frequent signs of illness or physical discomfort that affect school attendance or concentration?
No signs of physical illness or discomfort. Appears physically healthy and able to attend when possible.
1.2 Sensory Impairments: Does the student show difficulty in hearing, seeing, or other sensory functions that are not being adequately addressed?
No known sensory impairments reported by teachers..
1.3 Mental Health Concerns: Does the student show signs of anxiety, depression, or emotional instability that impact their ability to participate in school activities?
Appears anxious in classroom settings, especially when asked to speak publicly. Avoids attention and may be emotionally withdrawn.
[bookmark: _heading=h.z4ogke74xr01]
2. Activities and Participation
2.1 Class Participation: Does the student often avoid participating in classroom discussions or group work?
Rarely participates in discussions or group work. Avoids speaking in front of the class due to fear of judgment or language barriers.
2.2 Homework and Assignments: Does the student frequently fail to complete or turn in homework and other assignments on time?
Frequently fails to complete homework. This is linked to low motivation, lack of support at home, and other domestic responsibilities.
2.3 Social Interaction: Does the student appear isolated or have difficulty forming and maintaining friendships with peers?
Keeps to herself. Does not initiate friendships and avoids social engagement during group tasks.
2.4 Physical Activity and Mobility: Does the student participate less in physical activities or show reluctance to engage in sports or physical education classes?
Participates more openly in music and dance activities. No physical limitations observed.
2.5 Cognitive Performance: Is the student showing signs of poor attention, memory, or other cognitive difficulties that affect learning?
Struggles with verbal expression, memory recall, and task planning. Likely affected by bilingualism and limited academic stimulation at home.
[bookmark: _heading=h.ot1fex9wf1jv]3. Environmental Factors
3.1 Family Support: Does the student have limited family support for academic achievement (e.g., parents or guardians show little involvement or support for schoolwork)?
Minimal parental involvement. Family does not prioritize schooling, especially for girls. Parents attend school activities rarely and show cultural resistance.
3.2 Peer Influence: Is the student negatively influenced by peers, such as engaging in behaviors that disrupt learning or lower academic motivation?
Not influenced negatively by peers, but her limited interaction may lead to social isolation.
3.3 Peer Interaction: Does the student have frequented conflicts or poor relationships with peers? 
Generally peaceful but socially withdrawn. Lacks close friendships or peer support in class.
3.4 Teacher Interaction: Does the student have frequented conflicts or poor relationships with teachers, leading to disengagement in class?
Teachers describe her as respectful but distant. She responds only when directly approached and avoids eye contact or prolonged engagement.
3.5 School Environment: Is the student showing discomfort or dissatisfaction with the school environment, such as feeling unsafe or unsupported?
Does not express dissatisfaction but seems disconnected and passive. Appears to feel more comfortable in creative environments than in academic tasks.
3.6 Technological Barriers: Does the student have difficulty accessing or using the technology needed for learning, such as computers or internet access at home?
Likely limited access to devices or internet at home. Relies on school for all learning materials and exposure to digital tools.
[bookmark: _heading=h.j53zksc7rukc]4. Personal Factors
4.1 Low Motivation: Does the student express a lack of interest in school subjects or show signs of disengagement from learning?
Luminita shows limited motivation for academic subjects but responds better to artistic and creative tasks. 
4.2 Self-Esteem Issues: Does the student display low confidence in their academic abilities or frequently express feelings of inadequacy?
She demonstrates low confidence, avoids answering questions, and fears being judged or mocked.
4.3 Behavioral Issues: Is the student involved in frequent behavioral problems, such as tardiness, absenteeism, or disruptions during class?
No disruptive behavior, but passive withdrawal and non-participation are frequent.
4.4 Goals and Aspirations: Does the student show little interest in future educational or career goals?
No clear educational goals expressed. Family environment does not support long-term academic planning.
4.5 Adaptability: Does the student struggle with adapting to new situations, such as changes in routine, new subjects, or different teaching styles?
Struggles with adapting to structured tasks and new routines. Needs more time and support to transition.
5. Performance Indicators
5.1 Academic Performance: Has the student shown a significant decline in grades or test scores over time?
Performance is below expected level in core academic areas, especially in literacy and oral expression.
5.2 Attendance: Does the student have frequent absences, lateness, or unexcused leaves?
Frequent absences related to family responsibilities and low prioritization of school at home.
5.3 Teacher Reports: Have teachers reported concerns about the student's academic performance or behavior?
Teachers consistently note her lack of participation, weak academic engagement, and high creative potential.
5.4 Disciplinary Issues: Has the student been involved in disciplinary actions, such as detentions or suspensions?
None. Behavior is quiet and compliant.
6. Intervention Readiness
6.1 Response to Support: Has the student shown resistance to support strategies provided by the school, such as tutoring or counseling?
Responds positively to individual attention and creative interventions but may shut down in large or high-pressure settings.
6.2 Willingness to Communicate: Does the student express reluctance to communicate openly with teachers, counselors, or peers about their struggles?
Reluctant to speak openly unless a strong sense of trust is built. Avoids communicating struggles.
6.3 Parental Involvement: Are the students’ parents or guardians reluctant to engage with school staff or collaborate on support plans?
Parental involvement is minimal. Parents have participated in some school efforts but remain culturally resistant to educational engagement, especially for girls.





	[bookmark: _Hlk193954258]Checklist for ICF-Based Analysis for SCHOOL LEADERS

	[bookmark: _heading=h.vlkw1uy6bmmf]3. Environmental Factors
3.1 Family Support: Does the student lack adequate family support for academic success? For example, do parents or guardians show limited involvement or encouragement for school-related activities?
Luminita lacks consistent academic support at home. Her family prioritizes household responsibilities over education, especially for girls, and demonstrates limited involvement in school-related activities.
3.2 Peer Influence: Are there indications that the student is negatively influenced by peers, such as engaging in behavior that disrupts learning or lowers their motivation for academic success?
There is no evidence of negative peer influence; however, her limited social engagement may prevent positive peer modeling or motivation.
3.3 Peer Interaction: Does the student often have conflicts with or show difficulty in maintaining positive relationships with peers?
She tends to isolate herself and avoids peer engagement. She has no disciplinary issues but shows difficulty building meaningful peer relationships.
3.4 Teacher Relationships: Has the student shown patterns of conflict or disengagement with teachers, which could contribute to a lack of motivation or interest in class?
No conflict reported, but there is minimal interaction. Luminita avoids participation and rarely seeks help from teachers.
3.5 School Environment: Does the student express discomfort or dissatisfaction with the school environment (e.g., feeling unsafe, unsupported, or disconnected)?
She does not report feeling unsafe, but she shows emotional distance and lack of attachment to the school culture. Creative spaces seem to be her only area of comfort.
3.6 Access to Technology: Does the student face barriers in accessing technology essential for learning (e.g., lack of a computer or internet access at home)?
Luminita likely has limited or no access to digital learning tools or internet at home. She relies entirely on school resources for learning.
[bookmark: _heading=h.bive6gtjrtgv]4. Personal Factors
4.1 Motivation: Does the student appear unmotivated or disinterested in school subjects, or show signs of disengagement from learning?
Demonstrates low motivation for academic subjects. 
4.2 Self-Confidence: Does the student display low confidence in their academic abilities, frequently expressing feelings of inadequacy or self-doubt?
Displays low self-confidence, particularly in language use. Fears being judged or making mistakes.
4.3 Behavioral Patterns: Is the student frequently involved in behavioral issues, such as tardiness, absenteeism, or classroom disruptions?
No disruptive behavior reported. Passively withdrawn and disengaged in academic settings.
4.4 Future Orientation: Does the student show little interest or enthusiasm for future educational or career goals?
Shows little interest or vision for her educational future. Cultural expectations at home do not support academic aspiration for girls.
4.5 Adaptability: Does the student struggle with adapting to new situations, such as changes in routine, new subjects, or diverse teaching methods?
Struggles to adapt to changes in routines, new subjects, or teaching methods. Needs scaffolding and repetition to stay engaged.
[bookmark: _heading=h.gdfdysci6ghj]5. Performance Indicators
5.1 Academic Progress: Has the student experienced a significant decline in grades, assessment scores, or overall academic performance?
Academic performance is weak, especially in literacy and communication. Progress is slow, with notable gaps.
5.2 Attendance Patterns: Does the student have a history of frequent absences, tardiness, or unexcused leaves?
Attendance is irregular. She is often absent due to home responsibilities, especially caregiving for siblings.
5.3 Teacher Observations: Have teachers raised concerns about the student’s academic performance, motivation, or behavior?
Teachers consistently express concern about Luminita’s academic disengagement, social withdrawal, and unrealized potential.
5.4 Disciplinary Record: Has the student been involved in disciplinary actions, such as detentions, suspensions, or other interventions?
No disciplinary actions have been taken. She is non-disruptive.

6. Intervention Readiness
6.1 Response to Support Services: Has the student shown reluctance or resistance to support measures offered by the school, such as tutoring, mentoring, or counseling?
She responds well to individualized, culturally sensitive approaches. Less responsive in group interventions or standard tutoring.
6.2 Openness to Communication: Does the student avoid open communication with teachers, counselors, or peers regarding personal or academic challenges?
Luminita is reluctant to share her struggles. Communication improves slightly when trust is built through one-on-one contact.
6.3 Parental Involvement: Do the student’s parents or guardians show reluctance to engage with school staff or participate in collaborative support efforts?
Parental involvement is minimal. Despite attending a few activities, parents show cultural resistance to ongoing educational engagement.




	[bookmark: _Hlk193954272]Checklist for ICF-Based Analysis for COUNSELORS

Contextual Note:
The school has one designated counselor who supports many students across all age levels. While general support services are available, there is no specific or structured program in place for the identification and support of Roma students. This lack of targeted analysis or culturally responsive guidance means that students like Luminita may remain invisible within the broader support framework, despite their distinct social and emotional needs.

	[bookmark: _heading=h.h2n43k6dze98]1. Activities and Participation
1.1 Class Participation: Does the student often avoid participating in classroom discussions or group work?
.
1.2 Homework and Assignments:
Does the student frequently fail to complete or turn in homework and other assignments on time?
.
1.3 Social Interaction: Does the student appear isolated or have difficulty forming and maintaining friendships with peers?
.
1.4 Physical Activity and Mobility: Does the student participate less in physical activities or show reluctance to engage in sports or physical education classes?
.
1.5 Cognitive Performance: Is the student showing signs of poor attention, memory, or other cognitive difficulties that affect learning?
.
[bookmark: _heading=h.8l64fzhczcjh]2. Environmental Factors
2.1 Family Support: Does the student have limited family support for academic achievement (e.g., parents or guardians show little involvement or support for schoolwork)?
.
2.2 Peer Influence: Is the student negatively influenced by peers, such as engaging in behaviors that disrupt learning or lower academic motivation?
.
2.3 Peer Interaction: Does the student have frequent conflicts or poor relationships with peers? 
.
2.4 Teacher Interaction: Does the student have frequent conflicts or poor relationships with teachers, leading to disengagement in class?
.
2.5 School Environment: Is the student showing discomfort or dissatisfaction with the school environment, such as feeling unsafe or unsupported?
.
2.6 Technological Barriers: Does the student have difficulty accessing or using technology needed for learning, such as computers or internet access at home?
.

[bookmark: _heading=h.lqf5o27hdfdv]3. Personal Factors
3.1 Low Motivation: Does the student express a lack of interest in school subjects or show signs of disengagement from learning?
.
3.2 Self-Esteem Issues: Does the student display low confidence in their academic abilities or frequently express feelings of inadequacy?
.
3.3 Behavioral Issues: Is the student involved in frequent behavioral problems, such as tardiness, absenteeism, or disruption during class?
.
3.4 Goals and Aspirations: Does the student show little interest in future educational or career goals?
.
3.5 Adaptability: Does the student struggle with adapting to new situations, such as changes in routine, new subjects, or different teaching styles?
.
4. Intervention Readiness
4.1 Response to Support: Has the student shown resistance to support strategies provided by the school, such as tutoring or counseling?
.
4.2 Willingness to Communicate: Does the student express reluctance to communicate openly with teachers, counselors, or peers about their struggles?
.
4.3 Parental Involvement: Are the students’ parents or guardians reluctant to engage with school staff or collaborate on support plans?
.
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	[bookmark: _heading=h.z1q0ej7r47dp]1. Body Functions and Structures
1.1 Physical Health Issues: Does the student show frequent signs of illness or physical discomfort that affect school attendance or concentration?
No physical health concerns have been reported.
1.2 Sensory Impairments: Does the student show difficulty in hearing, seeing, or other sensory functions that are not being adequately addressed?
No sensory Impairments according to the family.
1.3 Mental Health Concerns: Does the student show signs of anxiety, depression, or emotional instability that impact their ability to participate in school activities?
Parents do not acknowledge emotional struggles, or know the concept, though teachers note signs of anxiety and emotional withdrawal.
[bookmark: _heading=h.aleujdv639g3]2. Activities and Participation
2.2 Homework and Assignments: Does the student frequently fail to complete or turn in homework and other assignments on time?
Luminita regularly fails to complete homework. Parents do not prioritize academic work at home due to household responsibilities and traditional roles.
2.3 Social Interaction: Does the student appear isolated or have difficulty forming and maintaining friendships with peers?
Parents do not report any issues, but also show little awareness or interest in her social life at school.
2.4 Physical Activity and Mobility: Does the student participate less in physical activities or show reluctance to engage in sports or physical education classes?
Parents say she enjoys dancing, especially traditional Roma styles.
2.5 Cognitive Performance: Is the student showing signs of poor attention, memory, or other cognitive difficulties that affect learning?
[bookmark: _heading=h.oz08d5ygygk5]No specific concerns are raised by the family. 
3. Environmental Factors
3.1 Family Support: Does the student have limited family support for academic achievement (e.g., parents or guardians show little involvement or support for schoolwork)?
Limited support for school. Education is not considered essential for girls in the household. Parents rarely follow through with school recommendations.
3.2 Peer Influence: Is the student negatively influenced by peers, such as engaging in behaviors that disrupt learning or lower academic motivation?
Parents are not involved in supervising peer interactions or encouraging social development.
3.3 Peer Interaction: Does the student have frequent conflicts or poor relationships with peers? 
Parents are unaware of her isolation in the school community.
3.4 Teacher Interaction: Does the student have frequent conflicts or poor relationships with teachers, leading to disengagement in class?
No communication initiated from the parents' side. 
3.5 School Environment: Is the student showing discomfort or dissatisfaction with the school environment, such as feeling unsafe or unsupported?
Parents have not raised any concerns about the school, but they show no active engagement in creating a supportive environment for Luminita.
3.6 Technological Barriers: Does the student have difficulty accessing or using technology needed for learning, such as computers or internet access at home?
Family does not have regular access to internet or learning devices at home.
[bookmark: _heading=h.cd2gct964i13]4. Personal Factors
4.1 Low Motivation: Does the student express a lack of interest in school subjects or show signs of disengagement from learning?
Parents believe that formal education is not important for girls. Motivation is neither expected nor fostered at home.
4.2 Self-Esteem Issues: Does the student display low confidence in their academic abilities or frequently express feelings of inadequacy?
Parents have not acknowledged any self-confidence problems. 
4.3 Behavioral Issues: Is the student involved in frequent behavioral problems, such as tardiness, absenteeism, or disruptions during class?
No behavioral issues reported at home. Parents consider her quiet and obedient.
4.4 Goals and Aspirations: Does the student show little interest in future educational or career goals?
No long-term academic or career aspirations are encouraged. Expectations are centered on family and household responsibilities.
4.5 Adaptability: Does the student struggle with adapting to new situations, such as changes in routine, new subjects, or different teaching styles?
Parents are not actively involved in helping her adapt to school demands or routines.
5. Intervention Readiness
5.1 Response to Support: Has the student shown resistance to support strategies provided by the school, such as tutoring or counseling?
Parents have shown low engagement with intervention programs and limited interest in structured support options offered by the school.
5.2 Willingness to Communicate: Does the student express reluctance to communicate openly with teachers, counselors, or peers about their struggles?
Parents are reluctant to engage in consistent communication with school staff, despite occasional participation in broader school events.
5.3 Parental Involvement: Are the student’s parents or guardians reluctant to engage with school staff or collaborate on support plans?
Involvement remains minimal. Cultural expectations around gender roles significantly limit consistent educational support at home.
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